Urban-rural digital divide occur in most parts of the world and this phenomenon is common in various states in Malaysia. The Rural ICT Guided Home-based Technopreneur (RiGHT) is a dedicated initiative established with an ultimate aim that is to bridge the urban-rural digital divide in Sarawak, a state in East Malaysia. It provides comprehensive and highly relevant information and communication technology (ICT) training to equip the candidates from rural Sarawak. Upon graduation, some selected graduates are supported both financially and technically to establish ICT centres in their villages for providing in-situ services to their community. This paper presents the study on how motivation and study strategy influence the performance of the candidates in the RiGHT programme. An adapted questionnaire was prepared based on the Motivated Strategies for Learning Questionnaire (MSLQ) and Students' Motivation towards Science Learning (SMTSL). A survey was conducted with 19 candidates from RiGHT programme. In RiGHT, the performance of the candidates were measured via two assessments i.e. Assessment 1 contains office suites software while Assessment 2 consists of a broader range of subjects such as designing software, information technology (IT) theory and practical skills. A non-parametric approach was needed as the score was not distributed evenly. Thus, Spearman's rho was chosen for measurement. From the analysis conducted for Assessment 1, learning value is found to have the highest correlation (r = 0.495) among the motivation factors while peer learning (r = 0.538) has the highest correlation among the study strategy factors. On the other hand, only the extrinsic scale (r = 0.482) along with time management and study environment (r = 0.482) showed high correlation to the performance in Assessment 2. The significant correlation of assessment scores with the combination of motivation and study strategy (r = 0.714), confirms the hypothesis that motivation and study strategy has an impact on the performance of the RiGHT's candidates throughout the training period. In this study, it was obvious that motivation had more significant impacts on performance, when compared to study strategy. It can be concluded that study strategy varies for everyone and there is no perfect strategy. Some insights from this survey study will be considered as the guideline for the selection of candidates with high potential, in the following intakes.
INTRODUCTION
The ultimate aim of the RIGHT (Rural ICT Guided Home-based Technopreneur) programme is to bridge the digital divide between the urban and rural areas in Sarawak on a sustainable basis. The digital divide in developing countries such as Malaysia focuses on the access and ability to operate ICT (Selwyn 2004 ). In the hope of bridging the digital gap, one of the government initiatives was to distribute free laptop computers to the rural community. However, this initiative could only remedy to certain extends in short term. In fact, the recipients of the laptop computers are not given appropriate guidance on their usage and maintenance. Thus, it defeated the purpose. Without the necessary skills to operate the computer provided, the recipient would not be able to get his/her tasks done as well. This was when the RiGHT programme became relevant as its key component is sustainability. The programme focuses on ensuring continuity via human development (Tongia 2005) and tackling potential issues that might occur along the way. The sustainability is made possible by providing a wide range of training which include software skills, web development, and entrepreneurship skills, simple troubleshooting of software and hardware issues. As an outcome, each RiGHT graduate is not only equipped with the ability to operate and educate others on the usage of the software, but he/she is also able to maintain the device if any part goes wrong. In RiGHT, each selected candidate from rural Sarawak is given six months full time training on the skills mentioned. The selected graduate is then encouraged to establish a home-based ICT service centre, as a technopreneur to serve his/her rural community. This paper presents the study on how motivation and study strategy influence the performance of the candidates in the RiGHT programme. The hypothesis for this study is candidates with good motivation and ideal study strategies are more likely to perform well in the programme as compared to those who do not. A set of questionnaire was developed to measure the motivation and study strategy of 19 candidates/graduates from RiGHT programme.
METHODOLOGY
A 45-item questionnaire was adapted from the widely recognised MSLQ (Pintrich et al. 1993) and SMTSL for the context of the RiGHT programme. MSLQ was chosen due to its positive results of reliability generalization studies and is effective for different types of samples (Taylor 2012) . The MSLQ scales are also proven to be robust with the completion of two confirmatory factor analyses which indicate reasonable factor validity. The first four covers motivation factors while the following four covers the study strategy factors. There are four motivation scales and four study strategy scales which are grouped as motivation factor and study strategy factor respectively.
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A. Motivation Scales Self-Efficacy This scale refers to the self-appraisal of an individual's ability to accomplish a task. It also includes the expectancy to succeed in the given task. One example of the items is: "I expect myself to master the skills that are taught in class".
Learning/Task Value
This is about the perceived usefulness of the task or material by an individual. Hence, higher task value indicates higher level of involvement in a person's learning. A higher level of perceived importance leads to the higher interest level, for instance: "I think what is taught in the RIGHT programme is important because I can use it in my daily life and help others.
Intrinsic Goal Orientation
This refers to an individual's personal goal, willingness to take up challenge, curiosity, and mastery with to learn/experience new things. It focuses on an individual's desire for self-improvement rather than just finishing a task or achieving a grade. An example of the item asked is: "I prefer materials (exercise and assignments) that make me interested although they can be difficult to learn."
Extrinsic Goal Orientation
This refers to an individual's participation gears towards external motivating factors like desired grades, rewards and competition. One example item asked is: "Getting good result is more important for me than understanding the topic well."
B. Study Strategies Scales Learning Environment Stimulation
This scale is adapted from the SMTSL questionnaire. It focuses on the environmental stimulation such as the classroom condition, course materials/contents, trainers, teaching styles and/or in-class interactions which play a role in influencing an individual's performance. An example of the item asked is: "I love to participate in class because the content is exciting and helpful."
Time and Study Environment
This assesses an individual's time management for studying and also his/her study environment outside the classroom. Time management refers to how an individual fixes his/her time to do revision for the contents learnt and plan effectively to complete the studies. Study environment involves the place where an individual do the work or revision. An example of one of the item asked is: "I often study at a place where I can concentrate fully."
Effort Regulation
This scale assesses the self-management of effort and commitment to achieve the desired goal regardless of the difficulties or distractions faced. For instance, while dealing with a boring task, a self-discipline individual demonstrates good effort regulation to complete it. One example of the item asked is: "Even when the materials are uninteresting to me, I still try my best to finish."
Peer Learning
This is about the collaboration between peers to share knowledge on the learning materials learnt. It includes teamwork and willingness to learn from or teach others to reinforce the understanding of a learning topic. An example of the item asked is: "I like to discuss the materials together with my classmates to exchange ideas and opinions because it helps me understand better."
A total of 19 participants who were the candidates from the RiGHT programme took part in the survey. Items are scored based on a six-point Likert scale ranging from 1= Strongly Disagree to 6 = Strongly Agree. Some of the questions are negatively phrased to counter check the validity of the scoring. The weight of each item is equal; with the maximum score of each questionnaire is 270 points (45 items). The total score of each scale is calculated using the mean score of the items in the scale. Since the scores are not evenly distributed and considered as ordinal scales, a non-parametric approach is deemed more suitable. Thus, Spearman's rho is used to determine the correlation between each scale and total score in the questionnaire with the performance. The performance of the candidates in RiGHT programme was measured based on the results of the regular assessments. Assessment 1 evaluates the functional skills on office suite such as Microsoft Office and OpenOffice. Assessment 2 consists of a broader range of subjects such as designing software, information technology (IT) theory and practical skills. The performance is measured by mean score of Assessment 1 and Assessment 2. Spearman's rho test is again used to determine the correlation of the mean score with motivation factor, study strategy factor, and combination of the two factors. This demonstrates an overview of the impacts of motivation and study strategy factors on candidates' performance in the RiGHT programme.
RESULTS AND FINDINGS
The results obtained from the survey conducted with 19 participants are discussed in this section. Table 1 shows the correlation between the total score obtained in questionnaire and scores of 8 individual scales and the performance in Assessment 1 and 2. The total score showed a significant correlation with performance (Assessment 1: r = 0.803, P < 0.01; Assessment 2: r = 0.607, P< 0.01). Both Assessment 1 and 2 showed the presence of high correlation (r= 0.516). However, not all individual scales had good correlation to the assessments.
TABLE 1. CORRELATION OF MOTIVATION AND STUDY STRATEGY WITH PERFORMANCE
For Assessment 1, learning value (r = 0.495) had the best correlation among the motivation scales and peer learning (r = 0.538) had the best correlation among the study strategy scales. On the other hand, self-efficacy (r = 0.152) showed the least correlation with Assessment 1. The rest of the scales that showed high correlations include extrinsic goal orientation (r = 0.537) and time management and study environment (r = 0.537).
As for Assessment 2, only extrinsic goal orientation (r= 0.482) and time management and study environment (r = 0.482) showed acceptable correlation. The scale with the weakest correlation was learning value (r = 0.037). Sig. (2-tailed) .000 Table 2 shows the motivation factor had significant correlation with the mean score, with a correlation of r = 0.847. This proves that the motivation had a high impact on the overall performance of the candidate. Sig. (2-tailed) .008
As shown in Table 3 , study strategy and performance had high correlation i.e. r = 0.617 which was slightly weaker when compared to the motivation factor. Table 4 shows the correlation of the combination of motivation factors and study strategy factors with the performance. It is clear that they had high correlation with the value of r = 0.714. Figure 3 shows the correlation between the performance with motivation and study strategy factors of each participant. With the scale of 1(lowest) to 6(highest) for the score of motivation and study strategy factors, the linear trend depicts a positive correlation. In short, there were two participants deviating from the trend by having high score in motivation and study strategy factors but low performance score and vice versa.
FIGURE 3. COMPARING MEAN SCORE TO MOTIVATION AND STUDY STRATEGY

DISCUSSIONS AND CONCLUSIONS
According to FIGURE 1, majority of the participants performed in the range of 60-80. Most of the participants were able to attain high scores in subjects such as Microsoft Word and OpenOffice Writer. This could due to the materials/contents being fairly simple and easy to understand. Only one candidate performed poorly with a mean score of 72.35 in Assessment 1. In general, the participants performed poorly in Microsoft Access with as many as 5 candidates failing to pass the assessment.
Figure 2 depicts a stark contrast as compared to the FIGURE 1 where most of the candidates performed poorly (majority of participants scored in the range of 51-60).
Only 6 participants performed in the range of 51-60. Due to the nature of Assessment 2 which tested on more challenging technical skills and the use of more complex software, participants indicated lower motivation (intrinsic, extrinsic and learning value scales) when compared to motivation for Assessment 1.
The results in Table 1 show that the total score obtained in questionnaire has significant correlation to both Assessment 1(r = 0.803, P < 0.01) and 2(r = 0.607, P < P 0.01). This is consistent with the hypothesis where participants with good motivation and The results showed that Assessment 2 had more diversified and complicated materials being assessed, thus the scales that had impact on the performance reduced. The competitive spirits and desires to perform well in the learning process were shown by the correlation of the extrinsic scale. Time management and study environment also played a major role. Participants who were able to do their revision regularly in stimulating environment were more likely to perform better. It is safe to conclude that the two scales were largely impactful on participants who learnt practical skills, IT theories and designing software. Since the learning materials/contents in Assessment 2 were more difficult and required more efforts, more motivation and study strategies should be promoted to help the RiGHT candidates to perform well in Assessment 2.
Both motivation and study strategy factors have shown to have an impact on the participants' overall performance in the RiGHT programme. By comparing Table 1  and Table 2 , it can be concluded the motivation factor (r= 0.847) has a better correlation to the candidate's overall performance as compared to the study strategy factor (r=0.617). Eventhough both the factors have impact on the performance, motivation had a larger impact comperatively. This is expected as study strategies can differ greatly from one participant to another and there is no perfect strategy that works well for everyone. Table 3 sums up the outcome of the survey by measuring the correlation of the participants' overall performance with the combination of motivation and study strategy factors which resulted in a high correlation level of r = 0.714 and p < 0.01. This values also validated the adaptation of the MSLQ questionnaire had been successful in obtaining good correlation from both motivation and study strategy with the participants' performance. Figure 3 futher illustrates majority of the candidates achieved the mean score of 60-70 for the RiGHT programme. The upward linear trend confirmed the hypothesis that students with good motivation and good study strategy do better in general as seen in the overall mean score. It was noted that some participants deviated from the linear line which proved that the total score in questionnaire could not be an absolute predictor of the performance.
The findings from the study will be considered by the organizer of RiGHT programme on selection of candidates, finding ways to increase the motivation and improving study strategies to the future intakes. If right level of motivation and guidance on study strategy is provided to individuals, the performance of the candidates of the RiGHT programme will be boosted and improved in future.
